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Introduction

Welcome to the Astra SCITT incorporating both tuition fee and salaried QTS
programmes.

The Astra SCITT is a partnership of local selective, non-selective and comprehensive
secondary schools and primary schools. Dr Challoner’s Grammar School is the legal
entity and lead school in the Astra SCITT as well as the Astra Teaching School Hub.
Astra is committed to ensuring outstanding provision of School-Centred Initial Teacher
Training (SCITT), informed by educational research and in line with existing and
evolving philosophy of learning for both staff and students. We firmly believe at Astra
that learning goes much deeper than simply knowing facts: really successful learners
(both teachers and students) display a range of skills, habits and attitudes that
underpin everything they do.

The Astra weekly Professional Studies Programme has been developed to provide a
high standard of training that will equip Astra Partnership Trainees (APT) with the
subject and professional knowledge needed to teach successfully. Our aim is to
provide a range of learning opportunities that will enable APTs to build on their skills
and experiences so that they develop the professional attributes, knowledge and
understanding necessary to become committed, confident and reflective teachers.
Every APT is offered both support and challenge, enabling them to meet the required
level to gain Qualified Teacher Status (QTS).

As the year progresses, trainees take increasing responsibility for teaching and
assessing pupils, teach an increasing number of hours, undertake more demanding
activities including planning schemes of work, setting targets for pupils. APT’s are
expected to take a major responsibility for their own learning and progress.

APT’s meeting the Secretary of State’s Teachers’ Standards at the required level will be
recommended for the award of QTS on completion of the programme. In addition APTs
successfully completing the PGCE requirements will receive this award from
Goldsmiths, University of London.

This handbook gives an overview of the training programme.
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The Astra Team
Key Roles and Contact Information

Stephanie Rodgers
Principal of Astra SCITT and Teaching School Hub

Kerry McShane
SCITT Manager

Andrew Millar
Lead Subject Tutor

Carol Brookes
Lead Primary Tutor

Sally Pearmain
Curriculum Development Manager

Sue Lewis
Recruitment, Compliance & Service Delivery (QTS) Manager

Amanda Mauro
SCITT Officer and Data Analyst

Kirti Gupta
Assessment Only and SCITT Recruitment Officer

Paula Casey
Astra Appropriate Body and Workforce Officer

Astra SCITT
Dr Challoner's Grammar School
Chesham Rd, Amersham
Bucks HP6 5HA
Tel: 01494 787573
hello@astra-alliance.com
www.astra-alliance.com
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Wider Roles and Responsibilities

Initial Teacher Training Coordinator (ITTCO)

Will typically be a senior member of staff with subject expertise in the area they are
overseeing. They will have a lead role in the following:

● Participating in the selection and interview process of trainees in their school.
● Introduce trainees to the ethos and working procedures of the school and to key

members of staff.
● To provide training for trainees on safeguarding and on the relevant school

policies.
● Providing support for trainees in completing assessments.
● To arrange for each trainee to be attached to a form group and work alongside

the form tutor.
● To observe each trainee at work with either a form group or subject group and

give written feedback on the session.
● Moderating subject mentor’s assessments of trainees against the ITE curriculum

through observing trainees teaching & subject mentors mentoring.
● Monitoring trainees’ progress at fixed points in the assessment cycle.
● Counselling trainees and becoming involved in setting targets where trainees

are identified as “at risk” or needing additional support.
● Acting as a point of communication with the SCITT Team to ensure and provide

evidence that the partner school is meeting its operational remit as set out in the
SCITT Partnership Agreement.

● Ensuring that the training for each trainee in their partnership school is
appropriate to meet the needs of the trainee and the requirements for QTS

● Contributing to the Core QTS / subject-specific programmes both through
delivery of sessions in their own area of expertise and through facilitating
school-based sessions run by others in their school

● Carrying out a QA role both within their school in terms of the role of Mentors,
including support for new mentors

● Updating Senior Staff/Head about ITT in general and trainee progress
specifically

● To attend SCITT training sessions and briefing sessions in order to share ideas
and be updated on programme developments. A ‘stand in’ should be sent in
cases of unavoidable absence (Schools are funded to release ITT Coordinators
for 3 half-day Partnership Development and Training sessions each year.)

● To support the Quality Assurance monitoring procedures of the QTS Programme
and thereby strive for continual improvement in the quality of school-based
training.

● To ensure that the school is represented at each of the relevant Subject Mentor
Development and Training sessions throughout the year. (Schools are funded to
release Subject Mentors for 4 half-days each year. When the nominated Mentor
is unable to attend, every effort should be made to send a representative in their
place).

● Ensure that all trainees in their school are ready for final assessment with all
required documentation and the portfolio of evidence in place.
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In-School Mentor (Primary and Secondary)
Structured and individualised mentoring is at the heart of our model of school based
ITT. Each Mentor will have a non-teaching allowance of approximately one hour per
week to provide their trainee with ongoing support in completing their trainee
programme. They will have a lead role in the following:

● Acting as a critical friend and professional role model for the trainee
● Support and guidance for trainees on the ITE Curriculum, ensuring trainees have

access to relevant opportunities for learning as outlined in the Core Content
Framework, to demonstrate they are able to meet the required standards and
achieve QTS

● A designated weekly review and reflection meeting cycle with the trainee to
discuss progress and set appropriate objectives.

● Providing a coherent and consistent high quality level of support and challenge
and covering core areas of trainee entitlement (e.g. formal meeting time per
week, observations and feedback)

● Taking specific responsibility for assisting the trainee in building a portfolio of
evidence demonstrating progress against the ITE Curriculum

● Organising a stepped teaching timetable for the trainee in accordance with
training needs

● Ensuring the trainee has opportunities to teach across the age range.
● To introduce the trainee to the ethos and working procedures of the department

and its staff.
● To arrange for trainees to work with pupils across the age ranges and ability

range.
● To provide opportunities for trainees to work with other teachers and support

staff in the department/school, where appropriate.
● To coordinate the trainee’s work with other members of staff ensuring

consistency and monitoring feedback.
● To provide regular oral and written feedback on each trainee’s teaching. Written

feedback should be given to the student at least twice a week.
● To be involved in facilitating the trainee’s work on subject related issues and

coordinating it with work undertaken in Core QTS sessions.
● To contribute to the monitoring and assessment of the students’ progress with

the ITE Curriculum for the award of Qualified Teacher Status.
● To attend the SCITT training and briefing sessions in order to share ideas and be

updated on programme developments. (Schools are funded to release Mentors
for training sessions each year.)

● To support the Quality Assurance monitoring procedures of the Programme and
thereby strive for continual improvement in the quality of both school-based and
centre-based training.

Visiting Tutors (VTs)

VT’s are responsible for quality assurance, mentor support and sharing in the
continuous assessment of the trainee. The VT will visit the trainee three times during
the year. In the case of part-time trainees, two times during each year. The principal
purpose of these visits is to monitor the consistency of the mentoring and assessment
across the partnership and to support the development of the APT. VT’s will provide
feedback to Mentors as well as to the trainee, following observation of teaching and
feedback, as well as a review of paperwork
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Subject Tutors (STs) - secondary only

Subject Tutors are responsible for;
● Reviewing the subject knowledge audit information on each trainee
● Providing clearly defined learning aims for each Subject Day to be delivered
● Providing a subject handbook

For each subject day, the ST will be expected to produce and deliver course content
that is able to be stored and shared with trainees on Google Drive, including any
print-outs, resources or presentations.

Lead Subject Tutor
● Oversee and analyse secondary and primary Subject Knowledge Audits,

ensuring information is clearly communicated to all
● Facilitate regular training and communication between Subject Tutors and

Subject Mentors
● Act as the Co-History Subject Tutor for the SCITT
● Contribute to the core SCITT subject specific training sessions and trainee

induction, as appropriate
● Liaise with Goldsmiths, regarding subject specific content of the PGCE course
● Oversee and QA all the primary and secondary Subject Handbooks
● Support the SCITT Manager in the QA of the delivery of the 6 secondary subject

training days and 5 secondary subject training twilight sessions (plus any
additional twilights)

● Support the SCITT Manager in enhanced links to secondary subject associations
and primary links (including Youth Sports Trust)

Lead Primary Tutor

Will be an experienced member of staff with primary expertise. They will play a key
role in the quality assurance of the Astra Primary SCITT programmes, working with the
Principal of SCITT, SCITT Manager and SCITT officer and Data Analyst to ensure high
standards of training and support across the partnership.Their role will include;

● Support the SCITT Manager in the QA of the delivery of the primary professional
studies programme

● Review the subject knowledge audit information on each trainee
● To be a point of contact for any primary issues or concerns
● Act as the Primary Maths Tutor
● Oversee and QA the Primary handbook
● Contribute to the core SCITT subject specific training sessions and trainee

induction, as appropriate
● Support the SCITT Manager in enhanced links to primary associations and

primary links (including Youth Sports Trust)
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External Examiner

An External Examiner will be employed each year to give an independent view of the
quality of the training and the trainees. The criteria used for the appointment of this
moderator will be:

● Considerable experience of working in ITT
● Prior experience of moderating and assessing trainee outcomes
● Actively involved in developments in ITT
● No previous links to The Astra SCITT and Teaching School Hub

Their role will  include:

● Observation of a range of trainees
● Moderating portfolios of evidence
● Approve the form and content of assessment procedures
● Advising on the effectiveness of assessment procedures and any necessary

developments
● Signing recommendations for the award of QTS.

Supervising Tutors (SupTs)

Supervising Tutors (SupTs) play a key role in the quality assurance of the Astra SCITT,
working with the Principal of SCITT, SCITT Manager, SCITT Officer and Data Analyst,
Primary Lead Tutor and Lead Subject Tutor to ensure high standards of training and
support across the partnership. SupTs are also responsible for working with the SCITT
to identify areas of best practice as well as areas for development, contributing
regularly to the SCITT’s ongoing Self Improvement Plan. SupTs are assigned to Initial
Teacher Training Coordinators in every Astra partner school hosting one or more
trainees, including second placement schools. SupTs can be deployed to offer ad hoc
online or face-to-face support, as appropriate, to both ITTCOs and Trainee Mentors.
SupTs are assigned to schools, not trainees.

Supervising Tutors also work with Astra ECT employing schools to support the
transition between training and ECT year. The aim is that every school in our
partnership (and within a 20 mile radius for ECT employing schools) will receive at least
one face-to-face visit from a Supervising Tutor during the academic year.
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QTS Course: Structure, Content, Delivery and Assessment

The purpose of the Astra ITE QTS course is to provide Trainees with the opportunities
to access the Core Content Framework (CCF) and enable them to achieve all the
Teachers’ Standards so that they are awarded QTS at the end of the programme.

The ITT course is structured around the ‘Astra Learning Star’, which organises the CCF into a
coherent sequence that supports trainees to succeed in the classroom, around the central
requirement for trainees to be ‘Reflective Professionals’:

The CCF aims to support trainees in 5 key areas:
● Behaviour management - Standards 1 and 7
● Pedagogy - Standards 2, 4 and 5
● Curriculum - Standard 3
● Assessment - Standard 6
● Professional behaviours - Standard 8

Part 2 of the Teachers’ Standards should be ‘integrated’ into the above.

ASTRA

The Astra Learning Star approach goes beyond these competencies, as outlined below:

● Behaviour management and Climate for Learning (S1 and S7)
● Pedagogy (S2 and 5)
● Planning and Preparation (S4)
● Curriculum (S3)
● Assessment (S6)
● Professional behaviours (S8 & Part 2)
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QTS Programme Aims

● To support trainees with the acquisition and development of subject and
pedagogical knowledge

● To ensure that trainees are familiar with and comply with those statutory and
legal frameworks which impact on the teaching profession

● To develop trainees’ competence and confidence in planning for and evaluating
teaching and learning experiences in the classroom

● To support the application of relevant subject knowledge for effective teaching
in a range of contexts

● To promote an understanding of the role assessment plays in the teaching and
learning process

● To ensure that trainees are aware of the extent of a teacher’s professional
responsibilities and duties of care

● To develop those interpersonal skills necessary for communication with
colleagues, parents and external agencies

● To develop the analytical, critical, reflective and evaluative skills necessary for
aspiring teachers in rapidly changing workforce

● To ensure trainees are able to evaluate learning experiences, distinguish success
and failure of learning and offer potential teaching alternatives

● To ensure trainees are introduced to the skill of being able to read critically, that
they can relate theory and practice of learning and have the opportunity to
undertake research

Programme content
Throughout the programme trainees are asked to make links between broader
professional issues and particular issues of pedagogy in their own subject/phase.

Professional Studies

The Astra Professional Studies programme focuses on the development of
professional knowledge, values and practices of teachers and their importance in the
classroom and in the wider school context. Throughout the year, trainees acquire the
contextual knowledge and theoretical underpinning necessary to develop their own
professional practices as a teacher and develop their awareness and understanding of
relevant statutory and non- statutory frameworks.

The following topics are addressed during the programme:
● Assessment of and for learning
● Behaviour management
● Child protection and safeguarding
● Classroom environment
● Diversity: English as an Additional Language, Special Educational Needs and

Disability, More Able Pupils
● Equal opportunities & inclusion
● E-Safety
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● Homework and learning beyond the classroom
● Information and Communication Technology (ICT)
● Legal responsibilities and professional duties
● Literacy & Numeracy
● Mental Health and Well-Being
● Multi-agency working
● Pastoral role of the teacher
● PSHE
● Planning lessons and sequences of lessons
● Transition awareness - EYFS/Secondary or Primary and Post 16
● Managing workload
● Pupil development
● Pupil Premium/removing barriers to learning
● Pupil progress
● Reporting to parents and carers
● Using data to track progress and inform planning to raise attainment
● Preparation for employment, the ECT year

Subject Specific Training (Secondary)

A key element in the programme is the development of Subject Knowledge for
Teaching. This refers to the skills, knowledge and understanding teachers need to be
effective in their subject or phase specialism. This requires trainees to identify through
a subject knowledge audit, aspects of subject knowledge that may be lacking, out of
date or not sufficiently detailed to teach pupils in their subject or phase and to work on
these areas. They also apply their developing understanding of teaching and learning
in general to their particular subject, phase or context. Trainees will work with their
Mentors in school to address any of these areas for development and also undertake
activities planned by their Subject Tutors or Lead Primary Tutor.

Pre-Course Induction

Trainees make visits to their employing (salaried trainees) or main placement school in
the summer term. The purpose of these visits is to meet key staff including their
Mentor and Initial Teacher Training Coordinator (ITTCo), agree start of term
arrangements and to be introduced to whole-school policies.
Trainees will also attend an Astra induction day in the summer term. On this day,
trainees will meet key SCITT staff including the Principal of Astra, SCITT Manager, Lead
Subject Tutor or Lead Primary Tutor and Course Administrators. They will undergo
Safeguarding training and begin to familiarise themselves with the Astra course
requirements including the on-line systems and the ITE curriculum requirements.
Trainees will be sent a suggested background reading list and will also be set a task to
write an Opening Position Statement which they will be asked to submit at the
beginning of the programme in the autumn term.
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Induction Programme - September

The first two weeks of the Autumn term, trainees will follow a structured induction
programme including school-based INSET and activities. There will be a range of
activities including team building, well-being and resilience, behaviour management,
e-safety, as well as being introduced to school routines, lesson planning, how to be a
productive observer and reflective practitioner. Trainees will also be asked to carry out
a self assessment audit of their subject knowledge.

Teaching

Astra non-salaried, fee paying trainees are supernumerary. School Direct (Salaried
trainees) take on a reduced timetable. Trainees are all assigned a Mentor who is
responsible for supporting the developing practice of the trainee.

Non-Salaried Trainees. All trainees begin with different levels of experience and the
timetable should be built up steadily depending on the level of experience. It should
be a staged approach, not ‘in at the deep end’ & not allowing them to become
overwhelmed. Teaching includes responsibility for planning, assessing and providing
class and individual feedback inline with school policies. This however, should be in a
staged approach, with trainees taking greater independence and autonomy as the
course progresses. Trainees are not expected to be responsible for the sole marking of
exams, but should be working in conjunction with the class teacher to gain experience
in the accuracy of marking and assessing. The schedule below outlines the expected
increase in teaching time of the four days trainees are in school:

Term Supported
Teaching

Observation,
training and
meetings

Planning and
preparation

1 33% 33% 33%

2 50% 25% 25%

3 70% 20% 10%

Salaried trainees : Guidance on timetable allocation;
From September to December, time in their main placement school should be as
follows:

● up to 10 hours of teaching with sole responsibility including tutor time (and
generally not less than 5 hours teaching with sole responsibility)

● within these 10 hours at least 2 hours per week of timetabled shared teaching
with their Mentor

● at least 3 hours for PPA relating to current teaching
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● at least 7 hours on own professional learning, including working with
school-based Mentor, observing other teachers, working on online portfolio
etc

● other directed time activities e.g. parents evening and staff meetings should
not be more than 2 hours per week on average (beyond this, salaried trainees
may choose to participate in optional extra-curricular activities as part of their
own professional learning).

From February half term onwards these amounts can change through negotiation
between the placement schools, the salaried trainee and the Teacher Training
Manager at the Astra SCITT. The amount of time for teaching with sole responsibility
should increase gradually and the following rules apply to the amount of time across
four days:

● up to 14 hours teaching with sole responsibility including tutor time
● at least 3 hours for PPA relating to current teaching
● at least 3 hours on your own professional learning, including working with your

School-based Mentor, observing other teachers, working on an online portfolio
etc.

Trainees require a breadth and variety of school experience if they are to meet the
Teachers’ Standards. Second placements must be in a contrasting setting allowing the
opportunity to teach pupils from different backgrounds, across the ability range and
across the age range; primary 5-11, secondary 11-16 (except Business Studies 14-19).
Part-time trainees will have their second placement in their second year of training.

Recording of Timetables

Primary trainees ideally will have experience of teaching in the age range 5-11. This is
usually achieved through the second placement when a trainee will work with a
different age range. In the case of part-time trainees their second placement will be
their second year. For example, a trainee who has worked within the age range 7-11 for
their main placement school should work with a class in the age range 5-7 for the
second placement. It is also possible for a primary trainee to gain experience within the
age range in their main placement school, through observation of lessons or team
teaching, for example a trainee in year 4 could seek to gain experience in a year 6 or a
Year 2 class if applicable..

Secondary trainees ideally will have, over the course of the year, experience of
teaching across the age range 11-16 (14-19 for Business Studies trainees). A trainee
should also have experience of the Sixth Form as part of their school experience.
Where it is not possible to timetable a specific year group, trainees should seek to
observe a number of lessons.
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While many trainees will no doubt wish to be involved in extracurricular activities in
their placement schools, it should be noted that these and form/ registration times do
not count towards a trainee's teaching allocation.

Term Supported
Teaching

Observation,
training and
meetings

Planning and
preparation

1 33% 33% 33%

2 after Feb half term 50% 25% 25%

3 70% 20% 10%

Lesson Observations and Feedback

Mentors agree with class teachers and ITTCo’s a schedule of weekly lesson
observations and feedback with trainees. There should be a minimum of two written
pieces of lesson feedback per week. The Astra formal observation forms should be
used to provide constructive and formative feedback for the trainee against the
Teachers’ Standards and on an agreed focus.

Weekly Mentor Meeting
The main point of contact for the trainees throughout the programme is their Mentor.
The Mentor must be released by their school for approximately one hour per week to
meet with their trainee as outlined in the Partnership Agreement. The mentor will
undertake regular observations of the trainee, review the Weekly Evaluation on the
Effectiveness of Progress (WEEP) submitted by the trainee, agree a maximum of three
set targets per week, monitor progress against the ITE Curriculum. The meeting must
be identified and protected on both the trainee’s  and mentor’s timetables.

Trainee Objectives
Weekly objectives should be agreed between the mentor and trainee during the
mentor meeting, the trainee should record  these objectives in Mosaic:

● Objectives are entered into Mosaic by the trainee in agreement with the Mentor.
● The Trainee then completes the objective as either met or unmet,  this is then

approved by the Mentor.
● Guidance on setting WEEKLY objectives:

○ Targets must be SMART
○ Targets must be related to your mastery of the ITE curriculum
○ Targets must be related to the areas or skills of your teaching practice

that you are working to improve. They should not be actions, e.g. I will
mark a set of year 7 books.

○ Targets must include reference to Pupil Progress and can be generic
teaching skills or more subject specific skills.
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Larger areas for development from the Astra Star can be used along with feedback
from lesson observations or from reports but these should be broken down into
smaller weekly targets to show how you are progressing towards mastery of the ITE
curriculum. Targeting a full ITE curriculum area eg Behaviour Management is not
‘SMART’.

Observations of Experienced Teachers

All trainees, salaried and unsalaried / bursary led should have the opportunity to see
excellent teachers at work in their own subject or year group but also in a variety of
departments or other year groups. Mentors and ITTCOs should identify appropriate
colleagues and a plan for the observations throughout the training year. The trainee
undertakes the observation and records their reflections on the Astra pro-forma which
they can then present as evidence. The trainee should have plenty of opportunities to
observe and learn from good and outstanding practice in both their main and second
placements.

School-Based Professional Studies

The ITTCo is responsible for organising school based training sessions during the year.
These sessions should strengthen the links between Astra Professional Studies &
school based training. These often provide an opportunity to work alongside other
trainees and ECT’s. ITTCo’s should allow the opportunity for the trainee to develop
further the sessions on the Astra Professional Studies Calendar, allowing the trainee to
explore how the content relates to the context of their school. Trainees should also
take part in any whole school INSET training.

Other Professional Development
Schools may send trainees on appropriate courses run by external providers. In
addition, trainees may be invited to take part in other curriculum or whole-school
training during twilight sessions at the school as appropriate to their needs.

Second School Experience

Teaching experience in a second school is a training requirement of any initial teacher
training course. Astra arranges a second school placement in another, contrasting
Astra Partnership school to the trainees main placement. Primary trainees will be
required to teach in a different Key Stage to ensure they have taught across the full age
range during their second placement. For part-time trainees their second placement
will be in their second year of training. The second placement will broaden the
trainee's understanding of teaching and learning and will allow the trainee to
experience and reflect on different approaches to teaching, learning and school
management and organisation.
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Intensive Practice  Placement

Intensive practice placements are designed to give trainees feedback on foundational
aspects of the curriculum providing an opportunity to ‘intensify the focus’ on specific
areas. Intensive practice will build the link between evidence-based theory and
practice.

Intensive Placements for Salaried trainees is not compulsory. If Salaried trainees
would like to do the full intensive placements they will need to discuss this with their
ITTCo.

Transition school placement

(Primary school placements for secondary trainees. EYFS AND KS3 placements for
primary trainees)

All trainees are required to arrange and complete a 2 day transition placement. You will
need to speak to your ITTCo/Mentor about suitable placements and timings for your
visits.
The main purpose of your visit is to develop an understanding of children’s
experience of school before or after the age range you are training to teach.
This is so that you, as a teacher, can build on and develop their learning. You will
need to be familiar with the National Curriculum from 5-16 and it would be
useful to look closely at the curriculum requirements for your transition
placement eg. EYFS and KS3 for primary trainees or Key Stages 1 and 2 for
secondary trainees, before your visit. In the course of your time in a transition
school, please find out about the following as far as you can and write a brief
report

Language
● What observations have you made about the language environment of

the school? e.g. are there other languages being used as well as English?
Are key words and texts displayed around the school? Is language
generally visible/present? Does the school have a policy on language?

Speaking and Listening
● How much are Speaking and Listening part of classroom activities and

how are they used e.g. pair and group work, pupil discussions,
presentations etc. Find out about how Speaking and Listening skills are
promoted and developed across the curriculum.

Reading
● How is reading taught? What texts are used? Do pupils have access to

books e.g. in the classroom, from the school library?
● What has been the impact of the Literacy strategy? Does the school use

the literacy hour approach?
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● How do teachers assess pupils’ reading development? What records do they
keep?

● You should find out how the key findings of The Rose Review into the
Teaching of Reading are being implemented in the school.

Writing
● How is writing taught and developed? Are pupils encouraged to write for

different audiences and purposes? How do pupils keep their work e.g. in
books, in folders etc.

● What is the school’s approach to the assessment of writing?

For Secondary trainees, how is your Subject taught?
● Is your subject area a regular part of the curriculum? Does it feature as an

extra-curricular activity? Is it taught by subject specialists?

For Primary trainees, how are different subjects taught?
● What time is given to the different elements of the curriculum?

Information and Communications Technology
● How are computers used in the school? Do pupils have regular access to

PCs or tablets? Do pupils seem confident and enthusiastic computer
users? What can you find out about their domestic use?

Liaison with schools
● Pupil records are especially vital; try to find out what records are

created and how they are used by secondary schools/primary schools
when pupils transfer. You may also be able to explore other ways in
which the school works alongside its partners to aid transition. How are
pupils prepared for transition?

ASSESSMENT

Monitoring and Assessment of Trainee Progress against the ITE Curriculum

Assessment is a continuous process and involves a range of professionals who
contribute to shared judgements. The process is designed to promote accuracy and
ensure that trainees are only recommended for the award of QTS when they have met
all of the Teachers’ Standards at the required level. Trainees are responsible for
managing their own online portfolio of evidence. This evidence is monitored and used
by the Mentor, ITTCo and Visiting Tutor to form judgements and to assess the progress
of the trainee towards mastery of the ITE curriculum, including the trainee's impact
on improving outcomes for pupils and the impact of the ITE curriculum on the
trainee's teaching.
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Weekly and Interim reviews

Trainees should recognise their own personal and professional abilities and limits, be
self-aware and reflective. When appropriate, trainees should seek support and follow
advice and guidance. Mentors, Visiting Tutor’s and ITTCO’s have significant professional
experience and expertise and trainees should listen to and act on the advice given
throughout the course. Notwithstanding this, trainees must take responsibility for their
own learning through attendance at training sessions and tutorials and through being
suitably prepared for them.

Every week trainees complete a Weekly Evaluation on the Effectiveness of Progress
(WEEP) which is recorded in the Individual Development Plan (IDP). The purpose is to
review their progress that week and how they relate to the ITE Curriculum, to review
their impact on pupil progress and to identify how learning from Professional Studies
has/will impact on their practice. From this, trainees will then set themselves targets
for the following week which form the basis for discussion during the weekly meeting
with their Mentor.

Every half term, trainees are asked to review their evidence and evaluate the impact
their own development has had on the progress of their pupils, and to place it into their
online portfolio. Trainees will be asked to produce a short summary of their evidence
showing how their progress towards the mastery of the ITE curriculum has impacted
the progress of the pupils in the classes they have taught. By the end of the
programme these reviews, coupled with interim reports/the final report should provide
robust evidence that the trainee is secure in all standards and give a clear picture of
the skills the trainee has gained and the progress they have made throughout the
training period, including evidence of secure subject knowledge. In assessing
evidence, Mentors, ITTCos and Visiting Tutors will be looking for a balance between
breadth and depth of evidence collected over the training year.

Reporting
There are three reporting points during the year December, March, and late May (final).
The content of the report is shared with the trainee. Reports include a formative
assessment of trainee progress against each of the areas of the ITE Curriculum.
In preparing the reports the Mentors review the trainee's portfolio of evidence. They
decide if the evidence accurately reflects the quality of the trainee’s practice at the
current review point. The Mentor will then make a judgement against each of the
statements. The Mentor, the ITTCo or the Visiting Tutor may request further evidence if
necessary.

Internal Moderation
Reports are produced following a joint lesson observation of the trainee with the
Visiting Tutor and the Mentor. These paired observations provide a check on the
accuracy of the assessment of teaching in the subject or phase across different
schools. On occasion, the Principal, SCITT Manager and/or Primary Lead Tutor may
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make visits during the year to carry out paired observations of trainees with Mentors to
ensure consistency of judgements across the Partnership between schools and across
subjects. The final summative report is produced following the Tripartite meeting with
the Mentor, ITTCo and Visiting tutor reviewing the final portfolio of evidence with the
trainee.

External Moderation

External moderation will be carried out by the External Examiner prior to signing the
awards of QTS. The External Examiner will be employed each year to give an
independent view of the quality of the training and the trainees. The criteria used for
the appointment of this moderator is given above in the job description.

Attendance Policy

Monitoring of trainee attendance and engagement is an important element in
supporting both trainee retention and performance as well as allowing the SCITT to
fulfil various required duties (including statutory duties).
If a trainee has to be absent from any part of the SCITT programme they should inform
both the Astra Office and their placement school as soon as practicable.

Early Career Teacher (ECT) Career Entry Profiles (CEP)

Early Career Teachers (ECTs) are required to complete a Career Entry Profile (CEP) to
help prepare for their induction period. In discussion with the Mentor, APTs will
provide a brief summary (both summative and formative) of their current areas of
strength in relation to their professional competence as well as helping to identify
areas for further development during the ECT induction.

The CEP is based on a mutual agreement and reflection taking account of all the
professional learning experiences and assessments undertaken during ITT year. It also
encourages you to take a long term view of your professional development and career
planning. The prompt questions provided will enable you to begin the discussion with
your Mentor about the detail of the various professional competence areas.
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Assessment - QTS Assessment Policy
Information about the methods for assessment used in your programme are provided
below:
Summary of Assessment Methods:

● Opening Position Statement (pre course requirement)
● Subject Knowledge Audits (termly)
● Individual Development plan (weekly) and WEEPs
● Formative Reports 1, 2 and 3 identifying progress against the Astra ITE

Curriculum
● Final Summative Report against The Teachers Standards
● E-portfolio with evidence to show progress towards mastery of the Astra ITE

curriculum
● Evidence summary to show impact on pupil progress
● Observations of other teachers
● Lesson Plans
● Lesson self evaluations
● Lesson Observations on your lessons (to be conducted by colleagues with QTS)
● QTS Assignments, as detailed below

The successful completion of the programme that you are undertaking leads to you
meeting the requirements of Qualified Teacher Status (QTS) and gaining a qualification
required for admission into the teaching profession. During your studies you must
therefore adhere to the requirements of that professional body and any related
statutory body, currently the Department for Education (DfE) and associated
organisations. This Code of Professional Conduct and Fitness to Practise identifies the
behaviour required of you and that it is supplemented by the Teachers’ Standards.

Any breaches of this Code may lead to the completion of a Cause for Concern Form
(see above), which could result in exclusion from the programme or in us being unable
to provide you with a supportive professional reference.

The content of the programme of study is designed to meet the requirements of a
professional and/or statutory body (currently Teachers’ Standards, DfE).

Assignments

To be
completed
by:

Title Due Date
Full Time
trainees

Due Date
Part time
trainees Yr1

Due Date
Part time
trainees Yr2

Assessed
Assignment 1

All
trainees

Curriculum
Task

Thursday
20th October
2022

Thursday
20th October
2022

Complete
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Assessed
Assignment 2

All
trainees

Personalised
Learning Tasks

Monday 6th
March 2023

Monday 8th
May 2023

Complete

Assessed
Assignment 3

QTS
trainees
ONLY (not
PGCE)

Pedagogical
task  in Your
Subject/Phase

Tuesday
2nd May
2023

Tuesday 7th
May 2024

Tuesday
2nd May
2023

Anonymity
Schools and pupils must not be referred to by name. Say school A or pupil B. If it is
relevant, include some context, eg School A, a selective secondary school. This applies
to all evidence in your portfolios, including IDPs, in the body of your assignments and
any appendices. Be sure to blank out names from lesson plans, observations notes,
copies of mark books, pupils work etc.
Guidance on referencing / bibliography (This is not included in the word count)
A bibliography lists all the sources you used when researching your assignment. You
may include texts that you have not referred to directly in your work, but which have
had an influence on your ideas. In most cases, a bibliography is a single
alphabetically-ordered list of all the sources used, regardless of format. So books,
journal articles and websites would all be listed together.
A reference list lists only the sources that you have referred to in your text. If you have
included a reference list, you may also include a bibliography which lists works that
you have read but not cited.
A reference list may be ordered in alphabetical order of authors' names, or numerically.
A bibliography will always be ordered in alphabetical order of authors' names.

Using references as evidence
There are many different styles of referencing and you will be expected to use the
Harvard System. The Harvard System is the most common system internationally. Only
the author and the year appear in the body of the work and full bibliographic details
are listed alphabetically at the end. Here are some examples using the Harvard style.

Book In text: Robert Barrass argues that in a
good sentence, “each word should be
there for a purpose”. (2002, 70.)

In bibliography: Barrass, R. (2002),
Scientists Must Write, 2nd ed. Routledge:
London.

Webpage In text: The Study Advice website lists
more than 40 guides on different
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aspects of studying at university.
(University of Reading, 2010.)

In bibliography: University of Reading
(2010), Index of Study Guides, online at
http://www….. accessed 17/8/10.

Newspaper article In text: Colleges have had an increase
in applications for places. (Murray,
2010.)

In bibliography: Murray, J. (2010),
Demand for degree places adds to
pressure on colleges, The Guardian
(Education Guardian), 17 August 2010,
p.3.

Collated as a bibliography Barrass, R. (2002), Scientists Must Write,
2nd ed. Routledge: London.
Murray, J. (2010), Demand for degree
places adds to pressure on colleges,
The Guardian (Education Guardian), 17
August 2010, p.3.
University of Reading (2010), Index of
Study Guides, online at http://www. …..
accessed 17/8/10.
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Well-Being and Support

Teaching is a challenging profession at the best of times and the pressures on trainees
aspiring to QTS and QTS with PGCE are bound to be considerable.

While we have a duty of care for all our trainees, Astra and your placement schools will
do everything we can to support you and help to resolve difficulties, individual trainees
have the main responsibility for looking after their own well-being.

What Astra will do
As part of your professional studies course Astra will provide training on well-being
and resilience.

Health_Assured employee assistance programme is available to help you at any
time
The UK's only charity providing mental health and wellbeing support services to all education
staff and organisations. www.healthassured.com

Astra has subscribed to the Health_Assured Employee Assistance so all our trainees
can ring the helpline at any time - 365 days 24/7.

● Support & counselling
● Finance and debt enquiries
● Legal enquiries

What your placement schools will do
Your mentor (and ITTCo) have a responsibility to ensure that you develop your
understanding and gain practice in the many aspects of being a fully qualified teacher.
This is bound to be challenging at times however, they are there to support you in
gaining your QTS qualification.

What you can do to help yourself

Observe and learn from the strategies that effective practising teachers use to reduce
some of the burden. School centred training gives you a unique opportunity to pick up
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a range of strategies that may work for you during your training year and which you
can take into your future teaching career.

Raise any problems with your Mentor, ITTCo or Astra staff at the earliest opportunity.
We will not be able to take away all the stresses of your training year but we may be
able to help you to problem solve, so that some of the strain is reduced. We can not
help if we do not know you are finding it tough.

Look after yourself outside school
a. Prioritise a good night’s sleep. This may seem impossible to put into

practice considering the demands of preparing for your next day, but
exhaustion will impair your effectiveness. Set yourself a time to stop - and
stick to it!
“Three in the morning is never the time to try and sort out your life”
“The work of school staff is never done - learn the right time to STOP and
spend more time with friends and family”

b. Try to find someone to talk to about your day;
c. Relax

“Just when you feel you have no time to relax, know that this is the moment
you most need to make time to relax.”

d. Try to keep an outside interest going.
e. Walking or other exercise keeps you alert.
f. Be kind to yourself and others

Safeguarding Policy 2022-23 here
The health, safety and well-being of every child are of paramount concern to the SCITT
and its partners. Safeguarding and promoting the welfare of children is everyone’s
responsibility and everyone who comes into contact with children and their families
has a role to play. In order to fulfil this responsibility effectively, all practitioners,
including trainee teachers, should make sure their approach is child-centred. This
means that they should consider, at all times, what is in the best interests of the child.

To promote a safe environment for all our students, our selection and recruitment
processes include checks on trainees’ suitability, including enhanced DBS checks
as recommended by Buckinghamshire County Council in accordance with current
legislation.

Health and Safety Responsibilities 2022-23 here

The SCITT and its partners recognise that they have responsibilities for the health,
safety and welfare of its trainees. We aim to provide environments which are
stimulating and safe to study in, and which promotes high health and safety standards.

Complaints Procedure for Trainees 2022-23 here
A trainee who is uncertain as to whether Complaints or Appeal procedures apply to
any particular case should consult the Principal of SCITT.

Astra is a member of the Office for the Independent Adjudicator for students in Higher
Education (http://www.oiahe.org.uk/rules-and-the-complaints-process.aspx)
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If a trainee remains dissatisfied with the outcome of the complaint it may be possible to
apply for an external review of the complaint to the Office of the Independent
Adjudicator for Higher Education (OIA) providing that the complaint is eligible under the
OIA Rules. Such an application must be received by the OIA within 12 months of the
date of Astra’s Completion of Procedures letter.
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